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Abstract
A descriptive qualitative exploratory study composed of real-life experiences shared by
stakeholders in the field of education. Including a summary of findings in full faith and effort for
the betterment of education and conducted purposefully to aid in the retention of teachers and
development of leaders. Wherein, the hope was to develop leaders that show altruistic humanity,
exemplifying behaviors of full-hearted, sentient, universal beings — as districts build schools.
The exploratory qualitative methodology of this study included data from interviews conducted
with current and previous educators. The study included experiences and perspectives from
fifteen randomly selected participants. Random selection was the most suitable method that
would provide a fair chance for each candidate to be selected or not selected. The purpose of the
study was to identify the current qualities, and needed qualities in future leaders, to develop and
train better educational leaders. The conditions in which the interviews were conducted included
solely one on one interviews. Recorded in writing and audio, (no video) the data from the study
was analyzed, evaluated, and transcribed within all ethical guidelines of IRB requirements. The
results from this study illustrated a problem hardly understood in the world of education, which

was that of teacher retention and educational leader development.
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Chapter One
Introduction
Overview

Every component of this exploratory descriptive qualitative study was used to identify
current components that may allow districts to retain teachers, meanwhile building educational
leaders that could best fit the needs of current and future educators. Once the needs were
identified, the ideal qualities educators needed to see in their current and future leaders were also
identified, known as humanistic universal educational leadership (HUEL). The purpose was to
effectively create educational environments where leaders promoted curricula that nurtured the
development of students as complete, sentient existential beings. Information from the study
could also be used to structure professional development, school-wide initiatives, and district-
wide initiatives and give insight into broadening the spectrum in universal focus for humanistic-
existential leaders.

Teacher attrition has been a phenomenon that could be looked at through a finer lens.
Retaining teachers and training better educational leaders could help school districts overcome
one of the major hurdles faced in today’s world when it comes to education — retention. Public
schools are struggling to maintain, attain, and properly train staff as well as maintain student
enrollment at a high level within their buildings. Moreover, hopes for future use of the
information in this study included (but are not limited to) developing leaders that could handle
the foreseen and unforeseen educational challenges of the future, not just on an in-school-to-
school basis, but on a regional, national, international, and global scale in the realm of education.

The importance of prediction is only as valuable and meaningful as the accuracy of the

prediction. The ability to make proactive instead of reactive decisions would arguably provide
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leaders with the best-fit solutions. Moreover, it was vital to understand that without proper
evaluation of past made mistakes, the possibility of recreating the same mistakes of the past in
the present and future became greater. Leaders of the past and the present could be best fit to
meet the educational challenges of tomorrow if they were to consider the current needs, wants,
and issues faced by district employees and stakeholders within school buildings. The ability to
meet human demands meant that, in turn, there must be an ability for the leaders to understand
humanity beyond the conceptual perception of the self. The simplicity of educating humans
extends beyond years after the classrooms (Friberg & McKinney, 2019).

Economic impacts were just as significant within the labor force as they were concerning
the consumption and use of resources. The ability of tomorrow’s humans to succeed as a species
in the future depends heavily on the level of education received today and tomorrow. Today's
educators must make adjustments to meet future demands. The unprecedented challenges, such
as COVID, allowed the world of education to evolve in ways never thought of before. However,
the aftermath of the pandemic has allowed educators such as the participants involved in this
study to give perspective on the past and give insight into their thoughts and feelings for the
future. Something like a pandemic, or any other worldwide (even local) adjustment to education,
called for adaptive leaders with different skill sets than the educational leaders of the 1980s. The
focus of the study honed in on the personal perspectives and feelings of educators, but also
allowed insight into future needed training, calling for even different candidates, and perhaps
even igniting thought to creating/changing policies that best meet such predictable and
unprecedented demands, while keeping the humanity of the individual and the preservation of

such humanity at heart.
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The implications of the study aimed to purposefully search for exploratory perspectives
from real-life participants (educators) that could serve as data points for ramifications made in
education. Analyzing the conceptual idea of the current use of artificial intelligence within the
classrooms and the future application of such intelligence concerning the human educator.
Moreover, the study focused on developing training that harbored the development of teachers
and educators, rendering them adaptable and flexible to the educational and human needs of
tomorrow’s humans, meanwhile providing leaders with the tools to retain educators within their
educational buildings and districts.

Background and Problem Statement

Teacher attrition rates have increased tremendously beyond the turnover rates of 12% in
the 1980s, where now “roughly nine out of every 10 teachers hired each year are replacing
colleagues who left voluntarily, more than two-thirds of whom quit before retirement”
(Anonymous, 2021, p. 1). Variables attributing to the rise of teacher turnover rates ranged from
lack of fulfillment to job unhappiness, countless meetings, unreasonable mandates, pay rates, and
lacking support or leadership from administrators (Loewus, 2021). The trickle-down effect of the
collapse in the educational system has led to rising gaps within instruction by demographics,
rising debt within the infrastructure of governments, and a lack of funding and support from
central governmental systems due to demands that have been seemingly impossible to meet.

Nationally in the United States, society has forever seen a difference in the type of
administrator in offices, to the lowering of basic requirements to become an educator, the
constant dropping proficiency rates, and low scores across the board in the secondary public
school systems. For instance, the increasing economic gaps have shown an increase in scores,

where students who live in poverty score lower than those who do not and have been even before
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the COVID pandemic (Barshay, 2021). In addition, the list of downward pushing variables, an
increase in economic gaps, could be tied to the decreasing performance scores across the board in
North America, let alone in low socioeconomic regional and local pockets.

Attrition rates have been climbing to higher numbers. Meanwhile, principals and
administrators have been turning in their keys and leaving their educational professions. Dropout
rates still rose for specific demographics, while testing data has suggested that educators are yet
to figure out how to close the gap. The reality could be seen clearly in not only the performance
of states but also in the number of teachers needed in the profession, in conjunction with
proficiency standards that continued to be lowered for major subject areas to create reachable
baselines. As of February 2022, “according to a National Education Association survey, a
staggering 55% of educators are thinking about leaving their profession earlier than they had
planned” (Walker, 2022, p. 1). Attrition as a problem was not just seen in the United States but is
recognized as a global issue. An article in Bloomberg suggested that teachers felt “undervalued,
burned out, lacking support from administration and community stakeholders” (Querolo et al.,
2022, p. 2).

On a global scale, educational leaders have been fighting against the usual variables of
funding, governmental support, and national stability. Despite struggling, it has always been
known that well-developed nations provide better educational opportunities than less in
underdeveloped nations. The addition of school closings during the pandemic led educators to
find that the “average learning loss standardized by the length of the school closure was close to
100% in Low- and Middle-Income countries, and 43% in High-Income countries, with a standard

deviation of 74% and 30%, respectively” (Alghren et al., 2022, p. 1).
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Challenges such as school closings, pandemics, rising attrition rates, and increasing
performance gaps were often almost impossible to overcome. Leaders within educational
buildings and districts have been asking for constant educational demands to be met, from both
teachers and students, sometimes and often without regard for any humanity. Pacing charts that
have been itemized to meet a maximum capacity of time, inundated by a high amount of
academic knowledge skills to be taught and mastered within a short period. A formula that was
made to squeeze the most out of every day in hopes of meeting the demands of standardized tests
used to measure performance and proficiency. The issue has created a revolving cycle where
needs and wants hardly matched funding, support, time, and support. At the core of its
exploratory roots, this study expands on the importance of understanding components that were
leading to a decline in performance, morale, and an increase in attrition rates. Historical data has
shown that the current morale in education has left little hope for proactivity and innovation for
problems of the future due to a dire need for reactionary solutions for current demands and
problems in education (Loweus, 2021).

Moreover, the use of technology has raised flags for both the instructor and the learner,
where one of the questions to be posed is that if artificial intelligence could replace the educator,
it could in turn also replace the learner. Humanity within buildings was a starting point of focus
towards a solution, not just for effective leadership, but also for effective humanity. Persevering
the beautiful artistic components of education is just as important as maintaining and supporting
the scientific components of education. Likewise, it was seemingly important to maintain focus
on the development of teachers and students as relative as that focus point is to current world

problems and needs (Loweus, 2021).
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The use of assessments and standardized tests has also led to little ramification within
education that pushed for the existence of human thought within education and presses more for
the memorization of information comparable to that of a machine/computer. Educators were
prompted to use digital tools and components that allowed them to monitor and measure the
progression of knowledge attainment, almost only limited to the understanding of past historical
content and the application of content vocabulary/terms to already pre-determined information.
There has been little if any room left for the creation of new information, for the living, breathing
human in secondary public education. Moreover, what could be said about progression in the
creation of assessments and/or applications and programs that provide assessments is that their
increased usage has claimed that districts should be “interested in connecting tests to teaching,
learning, and cognition” (Von & Bennett, 2017, p. 9). One argument that could be posed is that
the human of tomorrow would need to understand the past, but also apply principals that required
thinking of the unknown more so than memorization of the known. Thus, the human of
tomorrow would need to be more well-rounded, and perhaps more in tune with the issues of
planetary needs, existence, and the rooted relationship of most issues related to the presence of
life.

The extensive and exhausting use of standardized testing has also led to the constant
pressure of passing and proficiency. Human beings have been held to the bar of passing
standardized examinations to show their proficiency in tested subjects such as mathematics,
civics, language arts, and science. Yet, there is another argument that the human learner and
educator constantly were caught in, the difference in terminology, definition, and attainment of
passing and/or proficiency. Take for instance the idea that a student is proficient in, for instance,

a 7"-grade CIVICS student in the state of Florida if they scored a 45% out of 100% on their end-
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of-course test. Ideally, and in reality, 45% is not a number that should be defined as proficient,
and it certainly is not a number that should be attached to the word passing. Similarly, the same
could be said for language arts, where despite the increase in numerical value 64% is not a
number to deem proficient if the score is out of 100%.

Then, once states get the students end of course subject area scores, schools were tasked
with scheduling students in the appropriate classes to make sure that the students remain
proficient, increase proficiency, and/or attain proficiency. However, there has been little if any
success shown by the use of this formula, given that school grades in the state of Florida (for
example) are once again out of 100% but schools could be deemed to be “A” schools if they
reached a school grade of 64%. Relating such low and alarming rates and numbers to learners
and educators for the sake of the continuance in the usage of standardized assessments has
contributed greatly to the attrition rates of teachers and staff members within schools. Because
the goal of education has lost the need to develop essence in humanity and instead placed
pressure on developing productive members of economic societies. The use of standardized
testing has also led to attrition rates in educational leaders and even contributed to drop out rates.
What once was used and created to increase the level of scholar-shipped students into higher-
level institutions, has now essentially worn out the educational masses to increase dropout rates
by learners and attrition rates by teachers instead (Von & Bennett, 2017).

Likewise, the treatment of the educator and the learner needed reform. The evidence was
seen in the presented data shown in this study, both by the study of the historical past, current
statistical background measurements in rates of failure, and the entirety of the interview data
compiled which illustrated the issues that were lived daily in real-time by real people still today.

Where lacking reform in thinking has led to very little progressive moment in student
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performance data, perhaps due to the allegiance in the relationship between the standardized test
and the constant measurement of student performance. The concept of the human learner and the
human teacher minimized the value of their established and/or projected performance result. The
amassing rates of educational instructional staff attrition lack justification in the modern world.
Similarly, so do student dropout rates and/or failure rates nationwide.

The cry for the need of humanity within the world of education seldom has been heard
nor sounded louder than today. If educational leaders posed their main problem to be student
performance, funding, and teacher attrition, then the humans within the world of education have
expressed in action their displeasure with the current state of educational management and
practice. This, in turn, called for educational leaders to think outside of the box in the
formulation of their solutions to such problems as attrition rates and failure rates. The practices
of the past have led to the current problems, snowballed into compacted issues that placed the
instructional public school educator at the bottom of one of the lowest-paid professions in the
United States.

The lacking value for the educator has led to the neglectful shoulder of society on public
education. Where federal governments have been constantly unable to provide beyond marginal
basic needs, and the common statement of “equity is not always equal” flooded the creation of
policies within districts. The problem within education has forever been tied to the ideology that
there needs to be integrity and protection against the violation of power within education (De
Lissovoy, 2015).

Purpose of the Study.
The purpose of this exploratory qualitative study was to allow leaders to understand the

current/past human needs and wants of stakeholders within the educational building. Meanwhile
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providing the reader with evidence of real-life perceptions of realities lived throughout
educational experiences during their careers. Educators seemed to have lost sight of the
importance of supporting, building, and promoting our human beings within the building. The
term stakeholder included students alike, parents, and communities. School leaders would be
easily pressed to express that it was almost impossible to meet many demands by the student
population, not just because of funding, but due to red tape legislation and terms of conditions
which would create liabilities for districts and their leaders on a stakeholder-to-stakeholder basis.
Serving our communities, nurturing our students, and supporting our teachers has arguably never
been more challenging than now (Mizunoya et al., 2022).

The study and results of the works in this study shined a light on the specific needs and
want of in-building stakeholders to help develop better leaders, more inclined to increase human
awareness and ability to understand the result of actions on a regional, local, and global scale.
The study hoped to provide educational leaders with initial clues to help develop training for
future leaders, decreasing attrition and increasing retention rates of in-building functioning
stakeholders. Providing insight allowing districts to make actionable adjustments and changes to
educational leaders' current and future training. In turn, it positively impacting the current and
future level of school-wide cultures, directly impacting achievement gaps and all subgrouping
data directly related to all functioning in-building stakeholders (Al-Sharif, 2011).

The exploratory approach to the study allowed the study to have flexibility in the areas of
focus. Maintaining concentration in attrition, retention, and capacity within leadership,
meanwhile sharing the individual perspective of actual real-life experiences. The ability to see
the relationship between theory, practice, and understanding was embedded in the purpose of the

questions and interview process of the study. Allowing perspectives and experiences to illustrate
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the focus points of attrition, retention, and capacity to connect. Some have argued that in
education, leaders have made more accommodations to the normalization of negative climates
than to implementing policies that support positive cultural reform. The purpose of this study
was to find any evidence that could support and/or argue that “the response of academic leaders
and their faculties has often been to accommaodate rather than resist such pressures” (Bok, 2017,
p. 67).

The information derived from this study could be used by school districts and school
boards to also improve the working conditions for stakeholders within their buildings. The
purpose of this study was to increase the level of humanity within school buildings and to
provide a safe working environment that promotes healthy positive progression (growth) for all
stakeholders. Likewise, another major purpose of this study was to ignite thought, conversation,
and the planting of small progressive seeds that tasked future educators to strive toward positive
educational reforms. Anything that affected humanity positively and enhanced the world of
educators and learners has been worth the thought and conversation. Specifically during such
trying times when in the past, “particularly when current research suggests that students now are
spending less time processing and thinking, in comparison to the way students were processing
and thinking about 20-30 years ago” (Bok, 2017, p. 169).

Finally, the purpose of this study was to increase awareness of the current needs and
wants of educational staff members and faculty members within educational buildings. The
purpose of this study was to allow educational stakeholders to have a voice and share their
experiences, which support in turn the current data and showed the increased displeasure for the
state of education. The study aimed to give educational leaders insight into what would be

needed and could be needed (even done in suggestion) to provide solutions and comfort to the
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human educator. The study also aimed to give insight into foreseeable problems educational
leaders of the future may face. Allowing districts and states to make adjustments in their training
and become proactive and active in combatting future problems in education. The purpose of this
study was to allow districts to create educators and educational leaders that are self-aware and
also living breathing, existential and universal beings. Tasking educational leaders to set their
sights on the preservation and progression of humanity and challenging educational leaders to
create modalities in the measurement of intelligence that allow for the development of human
thinking, the expansion of human possibility, and the expression of human life. The purpose of
the study was based on good faith, that all learning humans, should strive to continue to learn and
create, far into the future, meanwhile protecting the principles of humanity that keep mankind
healthy and alive. The purpose of this study was to promote reform as well as to promote the use
of this study for future works that far expand the knowledge and information presented in the
results of this study (Morse, 1992).
Significance of the Study

A study of this magnitude hoped to create a starting point for future works and
developments in humanistic universal existential leadership. Results from the study have
magnified needs that perhaps have been identified before in some capacity, but not directly tied
to its regional, local, national, and global impacts. Results from this study can be applied to any
district, school, or country with human beings as the functioning stakeholders. Moreover, a study
of this significance could lead to significant changes in educational policies, building school
cultures, promoting teachers, and overall development of educators. The idea and primary
significance of a study of this magnitude was to create solutions that applied not just to the

human of today but to the human of tomorrow. Meeting the changes and demands with
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adaptation and adjustments. For instance, even in a capital economy, anyone could argue that the
need for the well-rounded human still claims a high demand, where “human resources executives
who do the hiring are more likely to value the practical skills and knowledge that will enable new
employees to “hit the ground running” (Bok, 2017, p. 68). Redefining specific terms within
ethics and outlined policies to meet demands proactively, meanwhile nurturing the well-being
and development of all humans within educational systems.

The results of the study placed importance on the position of mankind within the bounds
of the universe, starting with the locality of learning, from the small or big school classroom to
the impact of education as a whole on a global scale. The globalization of education to meet the
demands of economies has reached a wall where proficiencies in reading continued to decline
meanwhile attrition rates rose, and the overall state of education struggled to maintain human
components within the classroom based on the pending continuous demand for the
implementation of technology and artificial intelligence within classrooms. The significance of
this study was only as valuable as its application to real-life practice in education, which, in turn,
supports the use of the exploratory methodology in providing open-ended questions, that could
show the expression of open-minded participants, living the realities of actual functioning, active
educators.

Any initiatives, actions, propositions, training, and developments that come from (or are
motivated by) information provided in this study, have defined the impact of this study on
education. Even if the impact of this study were to be small, or started as a pioneering movement
within the concepts of its educational dichotomies. The significance of this study was ultimately
defined by the findings within the answers given by participating educators not just the future use

of the information in this study.
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The significance of this study serves as a starting point for thought, conversation and
perhaps pioneering from other researchers alike that wish to expand on this research. Moreover,
the significance of this study aimed with purpose at closing what “many employers complain
about - a skills gap” (Bok, 2017, p. 77). Closing a skills gap would mean that educators make
ramifications to the methods used in the delivery of instruction as well as testing. Moreover, the
significance of this study included the impact of this study on other studies that could come from
this project. Likewise, the significance of this study included the voices and stories of the
participants that willingly participated in this project, in hopes that their truth would improve the
lives of other educators. Meanwhile providing them (the individual participant) with the self-
acknowledgment that their stories were not only valid but that perhaps their works mattered as
they found themselves to be existential beings living within the universe.

Research Questions

The research questions directly affected the significance of this study, which relied
heavily on the study interview results, allowing the study to focus on multiple human
experiences in the field of education. Likewise, the results and information from this research
have also allowed the information to be taken further in application to other parts of the world,
regardless of economic development and/or lack thereof.

There were two main research questions of focus in this study:

1. According to education practitioners, what specific human qualities are likely to exist

among future existential educational leaders?

2. How can educators develop better future existential leaders by specifically identifying

the current human and universal needs in education?
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Interview questions provided deeper insight and specificity into the actual human needs
of stakeholders currently in education. Ranging from self-development to perceptive care and
hoping for future developments in education. Allowing future administrators to understand,
predict, determine, and adapt to humanistic needs/changes in the future of education. The
realities shared by educators could provide research data that could be truly applicable to
existing, human educators, currently working within school buildings and perhaps to future
educators, yet to commit themselves to public servitude.

The research questions also promoted deep thinking and processing of the questions not
only to the participants but also to the reader. Be it that the reader was an educator, or not, the
reader for sure was once a learner, or perhaps still is. More importantly, the reader in all hopes,
was a human, existing within the cosmos, breathing, living, and experiencing the current issues
pressing planet Earth. Thus, in turn, the research questions affected the reader, the study and all
included participants in this study.

Theoretical Framework

This study was closely related to existential-humanistic, authentic, transformational,
servant, and adaptive leadership. The fundamental focus of the theoretical framework in this
study relied heavily on behavioral components. Where in purpose, looking to isolate the specific
behavioral human needs in building stakeholders that were not being met by administrative and
leadership staff. The use of interviews within the study and exploratory methodology in
qualitative descriptive research supported the idea “that purposeful sampling was the most
appropriate strategy for descriptive qualitative research and that sampling should allow the study
to capture and describe the phenomena over a variety of situations” (Hunter et al., 2019, p. 5).

The theoretical inclination of this study fell more into alignment with the works previously
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conducted by Dr. Frederick Herzberg. Where by nature, humans sought a connection between
what they did and what they intrinsically felt, believed, wanted, needed, valued, etc. When it
came to the workplace for instance, Herzberg indicated that “an individual would not suddenly
become satisfied with their job if you suddenly change the environment or remove what is
bothering them” (Kurt, 2021, p. 1). In the case of teachers and educators (at any level), the
example of pay could be one simple intrinsic motivator that was leading to countless numbers of
resignations and walkouts from the profession. Educators wanted to feel valued, and the
exploratory methodology of this study illustrated with actual testimony of the true feelings,
thoughts, and needs of current and past educators. The connection between such said thoughts,
opinions, needs, and wants from educators showed with specificity what individual humans
defined as important in keeping them in the profession and what was not so important.

This study was also tied to the humanistic leadership theory from Maslow’s theory of
human needs to the altruistic behavioral leadership actions displayed by humanistic leaders.
Including behaviors that “may conflict with the interest of the individual leader(s) and/or
organization but altruistically benefit the development of the stakeholder” (Von, 2020, p. 772).
The idea shared with the humanistic theory in this study was that educators developed leadership
that could properly determine risk-reward in terms of attempting solutions to issues that have
never been seen before, meanwhile hoping for a better future. Also, providing effective solutions
for future problems to become proactive instead of reactive in similar situations at different
school locations.

There have been previous works completed that were related to humanistic principles in
leadership. Previous works explained that the combination of both Herzberg’s and Maslow’s

theories should be put into practice as a “blend of both the intrinsic and extrinsic motivation
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factors, as shown by both theories, cannot be isolated, as the regular application of both factors
would produce robust employees energized for higher performance” (Ihensekien, 2004, p. 1).
Placing importance on identifying the intrinsic motivators for every living human within each
building would be the most ideal of objectives. With such a goal being hard to attain, one of the
most attainable objectives would be to understand the shared commonalities, wants, and needs
shared by most humans. For instance, taking into account the fact that being human alone was
valuable and with that the role of, “human behavior and their work capacity while taking into
consideration their psychological, physical, economic, and physiological attributes” (Ihensekien,
2004, p. 2).

The study was also closely attached to authentic leadership because it required leaders to
have a self-awareness that what they said, how they said it, what they did, and how they did it
truly mattered not just for the sake of ethics and respect, or policy; but because placing value in
human life was essential. The theoretical frameworks of this study called for leaders to
authentically allow stakeholders within the building to relate effectively on a human level to
them. Being able to truly model human behaviors and care that are positive in altruistic definition
to the development of all moving parts within the organization. By nature, humans needed and
wanted a sense of belonging, a sense of value. The inclusion of experiences in this study allowed
readers to understand from a relatable sense all humanity, the emotions, thoughts, and events
shared by the participants. Allowing the shared events of participants to share their individual
experiences, supports the idea that “intrinsic motivation experiences in humans are not only a
discretionary engagement, but it is discovered to be an inherent factor” (lhensekien, 2004, p. 4).

Moreover, the theoretical frameworks of this study were also aligned to specific aspects

of transformational leadership, specifically identifying the needs and characteristics of universal
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existential-humanistic leaders, being able to develop current leaders to meet the current and
future demands of not just educational challenges but stakeholders within the building.
Behavioral trainings developed from the results of this study could potentially lead to
transforming behavioral analysis, evaluations, training, and, eventually, actions of future
educational leaders. Aspects of servant leadership theory shared within this study included the
importance of recognizing followers, their achievements, wants, and needs and avoiding the
development of egocentric qualities in administrative leaders. Developing individuals and teams
of leaders devoted to developing other human beings, nurturing their development, and showing
genuine care for their existence.

Likewise, aspects this study shared with adaptive leadership were (but are not limited to)
behaviors that promote pliability, flexibility, and creativity in leaders. Furthermore, the
disposition to be receptive to the ideas of others and to remain open to exploring novel strategies
through research was crucial for leaders in a formal setting. Some of the behavioral components
also shared within this study attached to adaptive leadership included the ability of leaders to
adapt to future unforeseen problems, be those coming from technological issues and/or human
issues. Creating leaders that could adjust to changing learning methods as human intelligence
changes (Maxwell, 2007).

The theoretical framework of this study posed a challenge as well to future educators, to
preserve the components of natural humanity within the walls of educational buildings. For if
education was to survive, it was to survive in the hearts of mankind. If education was to progress
the limitations of man, then it was to do so by the theoretical frameworks in any works that
promoted the longevity of mankind and a healthy planet. The correlation between education and

healthy behaviors was relative in terms of closeness, for example, “negative stereotypes about
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female intellectual abilities occur in children as young as 6 years old and can shape a child’s
educational path and career choice” (Buckley et al., 2022, p. 1). Similarly, one could argue that
actions of violence and war, and the perception of lacking value in human life were behavioral
components most likely shared by people that lack altruistic education. In this same line of
thinking, looking at the access to natural resources and/or resources period heavily depends on
socio-economic backgrounds and it was also closely related to access to proper education. Each
component of humanity, in essence, could be traced back to access to adequate education or the
level of education received.

There were constant pressing hardships for instance on public schools that were located
in areas with low socio-economic census data and low property tax values. The realities
experienced by educators and humans within these educational communities often shared the
same commonalities attached to lacking resources and low retention of staff, with low attendance
issues, proficiency issues, and constant discipline issues. The theoretical framework of this study
aimed to focus on components that perhaps could be applied to the development of leaders and
educators that could improve conditions in all schools but specifically striving school systems
looking to increase the awareness of the value of human life meanwhile developing new ways of
retaining and training staff members (Al-Sharif, 2017).

Limitations of the Study

Some of the limitations of this study were directly related to sampling size and groups.
For instance, the sampling size was 15 participants, each stakeholder within different
organizations, but it did not include students and/or parents as contributing points of data in
reference. Other limitations included regional location, where focus on sampling within the

schools was only available in the area sampled. However, the results from this research could be
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applied to living, breathing, existential beings in any location on the face of planet earth. Other
limitations included the information acquisition method, which was qualitative methodology in
nature, and did not render as many data points as one could gather in qualitative research
methods.

The study's limitations were identified as working with a centralized and small local
region, with only three schools and fifteen participants. To gather and address limitations on a
larger scale, permission would be needed to work with sampling from a larger regional and/or
national pool. The findings of any further limitations and/or results influenced by the said above
limitations were addressed in chapter five of this study. Limitations of the study included the
location of the schools in this study within the United States, where the conditions of other
schools in other places and/or planetary locations outside of the United States may be different,
and the trends presented in this study may not be prevalent and/or existent within those systems.

Moreover, the interview guide was not reviewed by experts, which was also a limitation
of the study. Likewise, the individual conducting the study was not an expert in the study. The
interviews were short in length, which limited the amount of information that could be shared.
The study was also not pilot tested. Finally, the exploratory nature of the study limited the study
to what was found and could be found. Rendering the possibilities, results and variating answers
to only be limited by the small number of participants, the inexperience of the individual
conducting the study, in conjunction with the timeframe of interviews. Other limitations of the
study could be attached to the need for expert-led research within the framework of this study.
Providing broader and better ideas, methods and measures could and would most likely lead to
better and more accurate results. Thus, the limitations of the study could be held to the amount of

attention, attraction, and/or interest gained for the topic.
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Assumptions

Through ethical recruitment, participants understood the level of privacy and anonymity
in each component of the study, from individual research explanations to the overall privacy of
each conversation leading up to the actual interview of each participant. Assuming that
participants answered questions honestly was an essential part of the methodology. Addressing
some of the classical misconceptions of administrative staff members, where perhaps leaders
thought that a simple smile or being nice was enough to impact morale in a building. The study
addressed the need for genuine connections beyond those assumed in simple work “team building
outings” where staff members perhaps socialize in a controlled environment, still understanding
the dynamics of title, language, ethics, policies, and power. The study has shown raw truth in
answers, where participants could assume that since their identity (nor title in location) would
ever be shared, they could openly and accurately express their experiences in education without
regard for punishments or repercussions.

Through proper screening, the selection of candidates allowed for the sharing of
experiences with unbalanced similarities. Meaning while recruiting and conducting initial
perspective participant surveys, asking questions that allowed for a wide range of experience to
be taken into account, along with multiple genders, ages, titles, responsibilities, and tenure, as
well as allowing the study to include participants that were new to the profession and participants
that were retired. Providing a broad sampling within the 15 included and counted participants
within this Study.

The study's assumptions were identified as working with a centralized and small local
region, with only three schools and fifteen participants. Limiting assumptions to only the results

of the interviewed participants. Again, gathering and addressing assumptions on a larger scale
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would require permission to work with sampling from a larger regional and/or national pool. The
findings of any further assumptions and/or results influenced by the above assumptions were
addressed in chapter five of this study.
Definitions

Historical definitions of humanism, existentialism, and universal learning have been
studied and shared through a recent article in 1997. Dating back as far as 1945, Dr. Nimrod
Aloni shared extensive works related to the historical and current shared consensus on the
definition of each word. When addressing concepts related to the entire human race, it was
essential to hone in on authenticity and accepted meanings, definitions, and examples of all
contributing factors to the study. Most of the work shared by Dr. Aloni expands on the
classifications of humanistic education by both reviewing perspectives the romantic, classical,
existential, and radical (Aloni, 1997).

Humanism was, by a shared majority, a philosophy that focused on the natural aspects
shared by the human race. From emotional needs to thoughts, actions, and shared perspectives in
the position of the human species on earth. Historically, philosophers have embodied humanism
with the development of the self and deep reflections on how the self-impacted and affected
others. Existentialism has a shared definition by a large majority as well, though it has changed
throughout history; in its foundation, it was the question of “who” and “why” us. The questions
regarding the purpose and existence of humans are "Why are humans here?" and "For what
reason are humans here?" Existential questions are usually questions humans ask themselves
since they were young, perhaps looking out into the stars or onto the ocean's vastness; typically,

one could argue it has been thought that separated us from other species. Instead, educators
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should understand that it has been a human need and ability to progress, to adapt in that thinking
that separates humans from other living species (and dead ones).

Focusing on the future, past definitions of universal learning have created learning
components that make learning accessible to every stakeholder “without limiting their
perspective” (Behling & Tobin, 2018, p. 20). Educators could reach back as far as 1968 for
policies that called in ramifications within learning structures. For instance, the Architectural
Barriers Act “mandated access for “physically handicapped persons” to buildings created or
modified with federal funds” (Behling & Tobin, 2018, p. 2). Fast forward to the 1990s, and
educators found the beginnings of educational ramifications called for the accessibility of
education by virtually all living stakeholders within educational buildings. This phenomenon
stretched thinking even for developmental content for teachers, administrators, and educational
leaders outside of school facilities (Behling & Tobin, 2018). Where not by opinion, but in fact,
the foundation of universal learning design centralized into four major principles. For starters,
directed by the creators of the Universal Learning Design (Dr. David Rose and Dr. Ann Meyer),
standards should be set high, goals must be set, flexibility in the curriculum, and permanence of
learning through self-reflection (Scwhartz, 2022).

Much was left to be applied from these principles and thinking to the current and future
state of education, additionally its impact and use within staff development, curriculum
development, and leadership training. One of the main questions yet to be answered was that of
quality and what is defined as high quality in definition from one school to another, from one
teacher to another, from one human to another, not to mention the term access. At the centrality
of each word within the ideology of existential universal leadership was the defined term of

humanism. A term kicked around for centuries [humanism] as the barbaric measures of a
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prideful man, to the courageous efforts of global civil rights leaders to bring about balance in all
humanity. Even more, was to be said of the political alignments that can define the word so
differently, the political concerns and focuses that divide humanity into thinking that people each
want something different. The reality (arguably) was that humans wanted to live. Humans
wanted to exist. From the beginning, people have been striving to think of themselves in
whatever living space from an early age, wondering what they would become. Whom would they
be?

It’s no wonder individuals were each existential in thinking, but the question came into
play when individuals gain power and position. Do people maintain humanity, where do they
learn it, and what do they define humanity? As they grew and became leaders, the demands
pressed upon us determined leadership, not just the methods they were taught to lead with. The
resources with which people could lead and how they can inspire and guide others. The very
fabric of individual humanity allowed people to share similar wants and needs collectively. The
wheel of production and gains divided humans, each into creatures of production.

Ask yourself, when was the last time you saw a child that did not understand the
perception of the self-behave selfishly? People could argue that the humanistic realization of the
self leads humans to fight for survival or was taught through competition. Either way, there has
always been competition in nature; it does indeed set balance in nature. However, when that
competition was combined with the wrong pressures and misguided power, people lose morality.
The study focused on the altruistic qualities in humanistic-existential universal leaders- such as
that of positive morality. Particularly in the world of education, where the focus should be 100%
on the progression of each stakeholder within the building. From those learning to those teaching

to those even cleaning the building. The truth was that every place on Earth was a place in the
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universe. Sometimes people tended to forget that all humans lived on a planet and that outside of
that planet, there has been a vast sky, and space, filled with the unknown. Educators should have
strived to lead with thinking that promoted human longevity, and for that, leaders should be
willing to redefine and define what humanism is, willing to study the changes in that definition,
not just for the current times but for the times to come (Hobbes, 1588). Moreover, the following
terms and definitions were also essential to understanding the results of this study. It was also
important to understand the definition of these words for usage in further research that could
derive from this study.

Academic Knowledge Skills: Standards within units as mandated by states and school districts for
each subject area (Kapshuk & Alt, 2022).

Attrition: The turnover rate in school building staff due to voluntary departures such as quitting
(Downey, Clandini & Shaefer, 2015).

Capital Gain: Profits from sold goods and assets and profits gained within an industry-based
economy (Ashford & Curry, 2022).

Consciousness: The compiled memory, feelings, thoughts, perceptions, and ideas within the
being that are based on their individual experiences (Koch, 2018).

Depth of Knowledge: The mastery of content knowledge within subject areas by an instructor
and student (Boyles, 2018).

Epistemological: A form of psychology that connects cognitive behavior and natural science
(Breyer, 2014).

Existential: The concept and idea that the self is connected to consciousness, free-thinking, and

feeling (Gravil, 2007).
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Humanistic: Thoughts, thinking, and actions focusing on the principles of human behavior
(Waterman, 2013).

Interventions: Rendered support and extra help for striving students needing services (Devrim,
2015).

Leadership: Defined by John Maxwell as the ability to gain followers and/or influence, influence
others (Maxwell, 2007).

Morality: An individual's values as actions, beliefs, and words within their relationships with the
world and others in it (Heidt, 2008).

Relative Controlled Variables: Variables that can be directly impacted by human behavior and
controlled by human behavior and decision-making (Hofstadter-Duke & Dale, 2015).

Rigor: The degree of difficulty in content/work within standard and units of subject areas when
combined or applied to student depth of knowledge (Moore, 2017).

Sentient: A quality in a life form that allows and requires them to see value in relationships
within the self and with others (Lan Sinhababu & Carrasco, 2022).

Stakeholder: An individual that shares the same values as others within an organization, typically
placing value in relationships (Besso & Kumar, 2016).

Universal Learning Design: Instructional adaptations that allow all existing learners to develop
their expressive understanding of knowledge attained and/or ability (without or despite
limitations) of intelligence (Ryan-Toye, 2018).

Universal: “Is an epistemological position that asserts the ability to produce absolute knowledge
about unrestricted domains of reality or at least all tokens of a certain type with an unlimited

validity claim” (Kronig, 2020, p. 1).
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Summary

The defined purpose of the works and result in this exploratory study were used to
explore and provided insight into shared global issues related to humanistic leadership dynamics
within educational organizations. In Chapter One, an overview of the problem and research was
discussed along with a background description of the problem, the purpose of the study, the
significance of the study, research questions, theoretical framework, limitations of the study,
assumptions, and definitions. Where the overall expressive narrative was that human life is
valuable, and the conditions for which to maintain education at a high level for humanity, must
include the adaptation to the new demands of humanity. Meanwhile preserving, training, and
maintaining educators within educational buildings. Expressed in the coming chapters were
previous studies related to this study and analyzed qualitative data from willing participants.
Historical findings and commonalities shared by previous studies on the topic of humanism,
existentialism, and its correlation to the universal presence of mankind. The information in this
study may be used as a starting point to formulate new training, teachings, and behavioral
modifications within the practice of educational leadership and not limited to the future use as
well of the analysis of previous failures in educational leadership theories and the development
of new leadership theories that properly adapt to human changes and challenges in education.
Looking deep into the foundational components in the literature of leadership meanwhile
understanding the progression of active humanism within leadership roles, concerning the results

of the study.



HUMANISTIC UNIVERSAL EXISTENTIAL LEADERSHIP 38

Chapter Two
Review of Literature
Introduction

The topic in the study focused on solidly identifying and defining critical humanistic,
existential characteristics that humanistic universal educational leaders (HUEL) should have. The
study took on an exploratory qualitative design and focused on identifying trends in the majority
of humanistic characteristics school staff members, and stakeholders wish educational leaders
would have. The study specifically examined data from three district schools, consisting of 15
educators who answered open-ended questions related to the described vetted research topic.
However, the literary research included documentation on the study of humanism and leadership
that date back to the first century B.C. The works of various philosophers on the topic of
humanism, existentialism, and universalism were also included in this study.

The basic components of the study focused on embedding clear definitions for humanism,
leadership, existentialism, and universal learning, within the exploratory foundation of the study,
along with any other associated words, wherein educators may find them in the study,
dissertation, or any subsequent relative study evidence as finding. During the study, words were
limited within the search to only be related to humanity, humanism, leadership, existentialism,
universalism, education, attrition, and retention, with the inclusion of the word instructor as well
within the limits of words. The literary review was limited only to topics and words that were
included within the definitions listed in chapter one as well. Other subheadings include evidence
of previous and historical research on humanism, existentialism, and universal learning. The
objective was to offer an all-encompassing depiction of the current global perspective concerning

each relevant subject matter and its integration within the context of leadership practice.
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The impact of this study and findings included (but was not limited to) in all good faith,
reflective thinking within organizational leadership of schools and districts for current and future
redefinition of what was to be developed within humans; as others may be able to redefine the
word leadership in generations to come. Not only to fit demand and changes but also to maintain
balance in thinking and push the envelope of progression within functioning structures and
employed stakeholders.

Defining the uses and needs for humanistic universal educational leaders that perform
their daily tasks with ethical measures, focusing on humanity's existence, preservation, and
positive progression. Developing fundamental human awareness that could be visibly seen in the
progression of children/students throughout their changing and progressing grade levels
(Roberts, 2010). Focusing on how educators develop every part of the curriculum, even down to
the questions, for example, did the questions focus on the development and survival of
humanity? Did the questions help solve world problems? Did the questions help students
understand historical problems of the same caliber and mistakes/errors? Instead, the trending
curriculum focused more on trivia facts like historical learning, where memorization of terms
was served most. For mathematics and science, educators asked students to focus on the
foundations and instead hold the problem-solving and “creative thinking” for the most advanced
students. The historical studies on this topic showed that humanity has pondered it for most of its
existence. However, it has not yet answered the question of purpose. However, what has been
created was a never-ending wheel of productivity, where the task focused on learning for
production and capital gain. Now, as the twenty-first-century roars on, humans found the more

pressing issues to be complete planetary issues. Problems that capitalism nor money could solve.
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Problems that thinking, innovation, ingenuity, and collaboration would need to solve. Problems
that competition in the market could never solve.

Directly affecting schools, educators have the birthing labor of improving school grades.
The tolling task of teaching instruction in isolation became apparent when leaders requested
teachers to devise a formula within their instructional timeframe, one that can be quantified
through a dichotomy: exerting control over the known while disregarding the unknown beyond
the confines of the school building. In short, leaders could even place values to the variating
integers, for instance, AKS = academic knowledge skills (standards), MA = minutes allotted
(school year/day), V = variables (support, services, interventions, coaching, plans, lesson plans,
PD, collaboration, training, coaching, parental involvement, leadership), | = students, T =
teachers, L = altruistic learning growth, X = unknown/uncontrollable variables (external) —
expressed as (aks/ma) / (v*i) + (t*v) = L. Leaders asked teachers to create the most linear of
windows in time within their minutes of instruction, for the highest level of production, to
achieve the highest level of performance and learning, which left little if any room for the
development of the human. A visual representation of the formula expressed above could be seen

in Figure 1.
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Figure 1

Cognitive Progression and Development
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Note. Chart and model created by E. Vitulli 2019.

Educators could press further and focus on the impact this has had on morale and how it
affected attrition rates, student behaviors, and the realities of staffing schools with five
counselors for 3,000 students (example given). The allocation of resources, for instance, entailed
assigning a solitary nurse to attend to a student population of 2,000 and providing only one
media specialist for a college encompassing 10,000 students. Districts neglected to pay
professors and educators at other levels money for extensive years of service. It has been no
secret as studies have shown and proven, that faculty staff members were by in-large unhappy
with their low levels of compensation, and constant amounts of pressure within the demands of
their supervisors in education (Oberman, 2005). States neglect to even recognize, in some
districts, prior years of service because districts did not have enough money to pay them. There
were a plethora of reasons why historically, educators have needed the humanistic-existential

leader, but leaders must introduce the idea of universal thinking within current and future
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leaders. Extrinsic motivators such as pay were important for the development of not only culture
within organizations but also morale and professionalism for teachers. Further supporting reports
from studies conducted on the matter, explained that extrinsic motivators included increased
compensation, bonuses, paid leave time, multiple options for retirement plans, team-building
opportunities outside of the workplace, discipline directives, and/or other forms of punishments
(Ihensekien, 2004). The importance of maintaining human morale, the progression of education,
and the development of educators were at the root core of humanistic universal existential
leadership. Intrinsic motivators and extrinsic motivators were exemplified throughout interview
data shared by participants in this study.

Philosophical Studies on Humanism

A study by Grouping Zhao explained how people have historically viewed themselves as
existential beings and their ability to learn from others and themselves (Zhao, 2015). An essential
part of Zhao’s study showed the philosophical progression of the self, using Michael Foucault’s
early work as an example. The central idea of humanism was the simple study of the self-
concerning others around us. (Foucault, 1926). Others like Thomas Hobbes went on in the
Leviathan to mention humankind's position within the state of nature, by position within all
existence as victims of their humanity and limited only to the freedoms within their minds.

It can be accredited to the Romans, the perceptive thinking of the more profound human.
Scholars maintain that as early as the first century B.C. it was the Romans that began to look into
the qualities of humanism, further mentioning the educated man to be separate from the savage
animal, thus being different species of their own, the homo-sapien (Aloni, 1997). To be human,
in essence, was to think deeper; this was the ideology that the Romans based their principles of

educational development, from pondering, to reflection, to thinking about the future. The
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position of humankind would be challenged for years as humanism would be defined and re-
defined. Dr. Aloni mentioned that it was during the Renaissance that humanism took to a
different way of thinking, as people began to separate themselves into a movement called the
humanists; separating themselves from the humans that lacked universal awareness (Aloni,
1997).

Finding one’s place on earth by position was where most of the thinking led. Thinking
questions through the Enlightenment era pondered individual purpose on earth—moreover, the
position of the altruistic man, politics, women, children, etc. However, in most cases, due to the
lacking progressiveness within civil rights, the man himself was to be considered most as the
rightful human to light the dark path of ignorance. Some pointed to the existence of God, others
pointed to the existence of science, and few pointed to the combination of both as a plausibility.
Dr. Aloni explains that during the Enlightenment era, it was difficult to differentiate one
philosopher of humanistic culture from another since they each expanded similarly on the idea of
humanity (Aloni, 1997).

Mankind’s position has been defined as that of the vague leader and education to be
attained; however, one could argue that education could be just as much of a resource as water.
The ability of some people to attain education throughout the early parts of human history (and
even the modern) was entirely relative to their gender, race, place of birth, and economic status.
Humanism has evolved into pondering our position among the stars, which led schools to change
structures within educational dichotomies. Placing a higher value on the position of humankind
within the universe and setting the stage for the educational attainment of all humans, regardless
of any particular, specified difference or similarity, leaders should be striving to find solutions to

problems that directly affect human survival on this planet, and perhaps even space.
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History of Humanism in Leadership

Rooted at the core of humanity was the idea of existence. To be bound by all extremities
and internal anatomy to the earth and the cosmos. Since the beginning of humankind, humans
have often searched for man's position on Earth and in space. From whence do humans
originate? Do humans exist in solitude? Much of this was directly related to how people
measured their existence, humanity, and intelligence. Throughout history, much of leadership has
become an idea of alpha energy, combined with title, position (rank), and some attributes defined
within organizational structures as most potent among other stakeholders that she or he who shall
lead would always be the most valuable among everyone. The idea has been discussed by plenty
of philosophers, for instance, Nietzche, Hobbes, Foucault, Rousseau, and Locke. Primarily
supporting the idea that in leadership, the value and quality of the leader were mainly defined by
the actions they took, the words they used, and the humanity included within their motives
(Lawler, 2005).

At first, the idea of humanism was not welcomed much in thinking. Most thought it was a
liberal thought from the Enlightenment, pressing about the conditions of science to outweigh the
need for spirituality or religion. However, this was not so as humanism as was instead much of a
combination of thinking as limitless beings where the soul exists, and the spirit was invaluable,
much different from the ideology wherein during the nineteenth century, to be a follower of the
scientific method would raise suspicion from the general masses (Fassin, 2019).

Recent studies have steered beyond examining man's position on Earth and space or the
state of nature where leaders may emerge naturally. Further than the debates of leaders being
born or made. Educational scientists now looked into the person as a whole, attributes seen and

unseen within an individual that would make them fit leaders, where the perceptions of both the



HUMANISTIC UNIVERSAL EXISTENTIAL LEADERSHIP 45

leader and the led amount to micro and macro actions near their own organizational level and/or
outside of their own organization (Lawler, 2005). Leading opinion placed humanistic principles
in leadership as transformational traits. No longer was it just about title and power; most
evidence by studies showed that stakeholders within organizations define leadership qualities as
the ability to consider the needs, wants, feelings, and complete humanity within a person in order
to take actions that positively impact their morality (Fisher, 2011).

By virtue, then, the study and message in this dissertation focused on explicitly
identifying the human qualities within leaders that stakeholders hope to see. Setting a culture
where humanity was shared, and leaders were not seen as higher beings, but instead as equal in
humanity, willing to motivate and endure as they cultivate other leaders within the organization.
In education and all organizations, leaders could function in altruistic humanism, which could be
understood as the ability to reflect and be willing to take into account the morality of their own
actions as leaders and the impact of those actions on the morality of those led (D'Orville, 2015).
Supporting the idea that humans were responsible for nurturing the world and the universe for
future generations (Zhao, 2015).

Universal Learning and Leadership

Leaders must understand the realities of progression, though humans lived in a world
where technology mostly leads the way. Modifications in education, such as the implementation
of long-distance learning, have now started to impact even the high school curriculum. Educators
must not close ties with rooted humanity. Leaders must be willing to understand that humans
have always been universal beings and that humanism contained fundamental components of
morality that helped maintain the concept of the self as an actual, living, universal being

(D'Orville, 2015). As times changed and demands changed, the infrastructures of society would
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require different mandates. For instance, once again, the progression of technology seemed to be
the leading functional measurement tool by which people define themselves as existential,
intelligent beings within the universe.

However, what then of the self, what then of thought, and human intelligence that was
not defined as developments of technology? In education, leaders must continue to value human
thought that was not solely aligned with those who can, for example, code or pass the ACT with
perfect scores. Educators must be willing to dig deeper as leaders to support universal learning
and leadership because the movement of technology, changes in modern life, and social
progression have often miss interpreted the worth of the human (Svetelj, 2014). Classrooms and
schools are reflective spaces of society, in which humans could predictively look into the future
from the results and changes within them.

Educators have, in essence, shaped the entire world, as schools strive to teach each
breathing soul and mind. Full hearts sat at each desk and table, and educators must focus on how
humanism has allowed humans to understand the self and each other, uniting them through
similar characteristics, shared as universal beings, shared as one race (Svetelj, 2014). As leaders,
educators must find different ways to develop new definitions of intelligence while finding new
ways to reach students with specific and undefined needs. History has shown that as generations
changed, so have the demands of capital economies, but the human value should not be confused
with any misguided definition of human capital. The reality in education was that the universal
design was first introduced into schools and classrooms to effectively include students with
special needs (Ryan & Toye, 2018). Current studies supported the idea that leaders should strive
to find themselves thinking about learners within a universal realm, not just to meet the demands

of capitalistic earth.
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Quality and access were some of the most arguable terms for universal learning and its
design. At what level have educators held the line of responsibility in developing minds and
leaders? Leaders held the line of responsibility, in quality training, teaching, and access to
content and curriculum, not to mention resources. For instance, take by case a hypothetical
scenario, a human in a less developed nation, with little to no access to clean water or any food,
might (by assumption) not have the same access to education as even the poorest human in a
developed nation. Many could think that exposure to leadership principles, shadow walks,
internships, and sign-off sheets that say leaders were there observing, learning — could be a great
start to developing leaders. When it came to students, educators often thought, well, districts
cared because they provided different modalities of expressive thinking and learning, where the
curriculum may be digital, and schools hired highly qualified, certified teachers. However, this
continued to fall short for some reason, as scores throughout the country (in the case of the
United States) were hard-pressed to reach proficiency.

Despite efforts to release learning through “universal” means, according to the National
Science Foundation, proficiency scores from 1990 to 2013 did indeed rise for the following
demographics, African-American, American Indian, Hispanic, and White. However, none of the
groups mentioned reached proficiency (a score of 300) on eight grade mathematics and science
performance tests. In fact, in the 23 years of testing, African-American students only went up 29
points towards proficiency on the eighth-grade mathematics and science performance tests
(National Science Foundation, 2013).

Bringing it into light, perhaps educators should re-think current methods and focus more
on developing humans to think beyond acquiring content. The memorization of facts and

vocabulary persists as an arduous requirement throughout the educational journey, from third
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grade to the final year of high school. Students were often over-tested, and teachers were
overworked and hard to find. Most people were indeed leaving education, and yet in many ways,
believe schools were teaching to the universal design.

Research conducted by Ed Weekly in March 2021 surveyed 700 teachers and 300
administrators nationwide online with the following questions: what is the likelihood that you
will leave teaching in the next two years? Thirty-three percent answered very likely, and 21%
said somewhat likely (Loewus, 2021). To think, for a second, that the future of education was not
in peril, was individually an opinion when the facts all pointed towards significant reforms
needed, from curriculum structure to hiring qualifications to administrative training.
Nevertheless, nothing screamed the need for more attention and reform, than the request for
better treatment and humanity. Educators have focused most on performance in so many ways,
showing the ability to retain information that they have perhaps forgotten to develop the person's
depth and the thinking behind the pencil or computer screen.

Humanism in Education

Learning can be a lifelong practice. In terms of methodology, a lot has changed since the
beginning of humankind. Partially, some support that schools must caution against
predetermined learning and teaching, which typically understands that education serves as a way
to implement changes and achievements that have often been pre-determined (Kakkori &
Huttunen, 2012). Most of the standing research about humanism in education called for leaders
to modify instruction in ways that pushed the limitations of learning and supported the needs of
learners to breakthrough limitations. One of the most alarming ideologies that contradicted
humanism in education is that man just existed without purpose - contrary to most faiths. The

ideologies that contradicted humanism typically placed little value on humans and expanded on
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the theories that mankind was not created by anything, therefore lacking value (Kakkori &
Huttunen, 2012). Such thinking is detrimental to human existence and ideal for capital gain.
Thus taking away any position of humanity within education and replacing it with technology as
not only the teacher but also the learner, humans just being the vessels. Hopefully, educators
could reach a time where schools steered away from the old historical thinking that places
humanism in a box where schools only focused on the being as a pillar for conformity or
continuity, and instead, teachers could press for innovation of the unseen (Robert, 2001).

The more pressing position of humanism in education went further than magnifying the
value of each human in each seat. Sadly, as the world turned, it has become clear that capitalism
has scorched most of the planet of resources, left many parts of the world underdeveloped and
behind due to their inability to compete in a global market (Cole, 2006). Focusing on the
progression of production, in turn, placed a giant stress on the current state of education, limiting
learning to only the needs of capital demands. Most research on humanism stated that it is never
too early to teach humans the meaning of being human and the purpose of preserving life and the
being (Parrish, 2010). Establishing a line drawn to anyone that dictates argument towards the
ideology that the self was to be only actualized when grown as a whole adult.

As political statutes continue to shift, it has become increasingly clear that educating
every student within the public school system has become impossible. Schools often fight to staff
their building with limited resources and provide adequate student support and services. There
was a fundamental lacking humanity in a system that placed pressure to meet demands for all
students but failed to properly support schools in meeting their needs. Some studies supported

that public school teachers were often in a battle to prove value in their own teaching, within
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their own schools, in comparison to private school teachers, where the parents could choose as
the school for their child (Cole, 2006).

Some would argue that humanism has been very much alive as politicians continue to
pass laws that support protecting all students of gender, sex, and religious faith. However, there
was widespread support for the idea that humanism in education was exemplified, for instance,
in the following pressing thought process: that the thinking human being within the buildings,
gain and attain a higher level of self-awareness and existence concerning the world around them
through education (Soudien, 2018). Humanism in education went beyond finding new methods
of expressive human intelligence or placing greater value on the human being; the idea is that
educational leaders ought to awaken humans into thinking about their current position on earth.
By rousing individuals to contemplate their position within the vast expanse of the universe and
pondering how forthcoming challenges shall be overcome, the aim is to ensure the endurance of
human life.

In the realm of existential perspective, the attribution of significance to human life is
widely believed to commence within the classroom setting. Schools were by far some of the
most consistent places in the lives of human beings. With set schedules, rules, and procedures.
Sometimes even more consistent than their own homes. Therefore, as educators develop humans,
schools must teach them the value of humanity, not just the value of productivity or rewarded
success. Schools must be able to develop humanistic thinkers.

Likewise, leaders must again consider what reasons may drive teachers and
administrators out of the profession. National research that has already been conducted in March
of 2021 by Education Weekly showed that most teachers and administrators differ in thinking,

and in some responses through the surveyed data, some teachers even mention the lack of
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humanity in leaders (Loewus, 2021). Alarming qualitative research results showed that some
teachers' comments mention that administrators simply take them as chaotic and dramatic
stakeholders (Loewus, 2021). The magnitude of comments like these can be multiplied as many
hypothetical times over, but the reality is that schools were now a world that demanded most of
teachers and students but less of politicians and professional athletes, for example. Though
treatment and morale could be subjective to opinion, statistics in a 2019 research of 282 teachers
conducted in Italy contained results such as teacher’s happiness at work was tied directly to their
wellbeing and health (Benevene et al., 2019).

Bringing then into question efforts to train administrators and to maintain stakeholders
within the building that could effectively service the needs of students and teachers throughout
the academic years. Something that, most likely, points at funding as an obstacle and liability as
an ethical hurdle. Humanism in education called for all efforts from all branches of educational
support to maintain and provide progressive movements and development in all areas of
education for all stakeholders involved. Most educators would all agree that education is one of
the most essential human dynamics and is directly tied to the human race's longevity, prosperity,
and survival.

Humanism in education must also place a limit on the implementation of technology as
an aid, instead of a dependency that could render human involvement obsolete even to the
learner. The possibilities of tomorrow were unforeseen in terms of accuracy, but this exploratory
study aimed to focus on the possibilities perceived by current and past educators. Perhaps, in
hopes to warn and illuminate issues that could be faced by the educational leaders of tomorrow.
Yet, it is not only the educational leader or instructor that could face what challenges may come

in education but also the learner. Which in turn places importance on the value of the human in
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comparison to the strategy, or program used with the improvements and developments of
technologies worldwide. It was, imperative to maintain the human at the center of the
progressive movement of education. To allow the human to develop ideas that could solve
human problems, global problems, and planetary problems. If educators and systems were to use
the aid of artificial intelligence, it should behoove them to use such components and programs
with limitations that aid humanity and not replace it. Similarly, in terms of treatment,
development, and progression, the managing of educators, development, training, and retention
should be kept at the signing pen of educational leaders to maintain positive progression for the
human learner as well.
Humanism and Existentialism in Leadership

With the current depletion of resources on earth, it has also become increasingly evident
that educational leadership should reach beyond the current position of the self within the bounds
of humanity. Leaders must be willing to dig deep within the instructional curriculum to help the
current and future generations understand how life has progressed. Once upon a time, oil had
hundreds and thousands of years of use left, and clean water was primarily accessible to most of
the free world. Students should understand that never before today, has humanity seen such a
decline in the quality of life for the majority of humanity as a whole — globally (Soudien, 2018).
While historical academic opinion supported the idea of supporting the development of all
students to meet standardized needs, current study results showed that schools should support the
development of humans to hone their ability to preserve existence.

History showed that despite efforts to support No Child Left Behind and structure lessons
into a completely concrete plan, the results for defined current achievement were hardly met.

Evidence from recent academic publishing showed that schools must not create a curriculum that
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lacks flexibility, or curriculum that lacks any room for creativity, which often denies the human
of developing deeper parts of the self (Zucca-Scott, 2010). Creating a sense of connection with
the students as existential humans beyond the grades and test scores.

While some educational leaders neglect ethical reform, it has been ethics that kept
boundaries between the administrator and the instructor, though one could agree that even with
ethics included, further boundaries were always needed for healthier relationships. However,
popular opinion is shared in the idea that high-performing teachers, do share a common trait:
they display the ability to connect on a humanistic level (Zucca-Scott, 2010). While most
teachers would argue that time is constricted to milliseconds where humanity can be seen in any
existence because curriculum often prevented the human from developing beyond the needs of
the benchmark and left little room for changes beyond mandated benchmarks (Zucca-Scott,
2010).

Humanistic leaders should also understand that support was primarily defined as internal
and external components that varied in terms of demand from one human to the next (Long,
2017). Schools often dealt with students getting extensive support from big pharma and human
replacement in education as new technology has been used to deliver content with higher
frequency. Meanwhile medicating the student as needed with the excuse that it allowed for more
support in service to the student. Humans still needed contact/engagement with one another, in
order to exist and develop, particularly children (students).

Even in staff meetings and development, trainings are delivered more often through
recorded videos or virtual training. Where leaders push a button, send an email, and staff
members complete the training through a detached, virtual template. Leaving behind authenticity

and fidelity at times. Anyone could sit and watch a video once and take an untimed quiz 30 times
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until they guess the correct answers. Educators should not be trained to think that concepts such
as mass training and mass testing were the core of existential-humanistic leadership.

Furthermore, the same happens in classrooms; many academics support the idea that
lacking leadership continues to leave humanity out of daily interaction with technology, where
schools found that technology mimics the representation of real life, yet it fails to provide the
human with the true experience of actual life in its altruistic totality (Long, 2017, p. 180). Other
claims examined the leader's behavior by measuring the depth of impact. Districts could develop
leaders to motivate, awaken thought, and place reverence on human life. However, much more is
to be said for striving leaders, as humanism in schools often focused on merging the physical,
mental, and spiritual aspects of the being (Karmini et al., 2021).

Another component of humanism and existentialism in leadership was the perception of
evaluations and supervision. Power, inherently, is either earned, taken, or given. By title, power
is completely given as a hierarchy in the chain of commands within education. Making it hard for
teachers to have open conversations with assistant principals and other managers. Risking the
possibility of being reported for saying the wrong thing. How could people co-exist altruistically
as humans in an environment entirely controlled by governmental ethics? Most of the time,
people hid. People tended to push away true humanity to show their professional selves, the
accepted perceptive version of themselves. Teachers and school leaders could never, in most
cases, be themselves at work, let alone with their subordinates and co-workers. Perhaps not only
to admire a family picture or share a story during a team-building outing. In reality, people
hardly got to exist in their workplace as humans, which often led to considerable influencing

trauma within evaluative measures. For instance, systems within organizations usually held a
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responsibility to maintain integrity at a high level in order to maintain a high level of morality
and deter corruption through a form of centralized power (De Lissovoy, 2015).

Nevertheless, what happened when the dynamics of humanity and power are not
balanced? What was mainly seen was corruption, abuse, and mistreatment. In those instances,
there was no humanity within any existential bounds. It was simply as barbaric of a playing field
as one would find in the wild world of animals. Alphas were constantly at work with no regard
for preserving progression but instead for self-adulation and prosperity.

Thus, perspective landed at the basic foundation of the existential educator and leader,
once defined as those rejecting the ideology that within every human there existed good nature
and good intentions. More so than the need for power and the need for title within organizations
(Aloni, 1997) Where recently there has been a need to change the perspective of the educational
leader to be, redefined as open-minded leaders, willing to challenge the current framework of
education. Currently, educators found themselves in a world where the theoretic ideas behind the
dichotomy of education was to create beings that produce and enhance the productivity of
economies (Roberts, 2010). The same could be said about what education has done to students
and their families. The pressures to fit into the economic machine and sustain world economies
have far outweighed humanity's value.

The focus of the study hoped to find, through exploratory research, answers that help us
define the areas of needs as well as where the humanistic-existential leader can serve most and
best in education. Qualitative data and feedback from expert teachers, new teachers, students,
and stakeholders would most effectively define these needs. As educators understand one of the
most present and alarming truths, included the ideology that the job of the educator was to

simply create a curriculum that met the needs of capitalism and developed humans that would be
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an extension of each nation’s growth in capital gains (Roberts, 2010). Detrimental in thinking
and progress, which jeopardized actual existence, placing humans directly in a race for resources
in a capitalist world. Not saying that capital was not significant, but explaining that governments
have, in the majority, allowed corporations and multinational hegemons to be owned by a large
conglomerate of rich knowns and unknowns, both through public and private corporations and
investment companies. The truth was evident in all economic reports that the one percent of the
world’s richest control most of the impacting principles pressing world economies. For instance,
BlackRock has become one of the world’s largest companies, so large that it has been able to
effectively influence political changes and the creation of policies worldwide (Ungarino, 2022).

Where did this place the current need for humanistic-existential leaders? Districts must
not confuse such leadership as one that strived to push for professional developments that get
along, Canvas training that ended with an exit ticket, or extended norms that merely allow us to
accept e